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Educating the Exceptional: SEISA Academy
KRR FEEREADHE SEISA PHTZ—

From its founder's kitchen table to the current 24 plus educational centers, SEISA educational group's
philosophy of education shapes the daily practice of teaching and learning. SEISA Academy dedicated to
the education of the 2e student continues implementing Seisa's Kyosei based philosophy of education.

BIEREDTYFUT—TIVHSIRIED 24 LU EDEB T IY—ICEDZET. BT I —TOHEE
I BBEFEOEENREREFAE > TS 2(CEICHEFR) DEFOHB ICHHELE
SEISA PHTI—(% EEOHE(CED<KHBEEREEEERUEITTLS,

In this essay I'll share my close to 50 years of experience as an educator that has contributed to my
understanding of SEISA's educational philosophy. That philosophy is instrumental in creating teaching
and learning environments where school children enroll without academic ability classifications.
Students select a SEISA school after a tour with their parents. For the SEISA student and SEISA staff that
choice holds inestimable value for future learning. SEISA welcomes all the academic and social
characteristics of the student. To be clear the SEISA student is recognized as the center of learning
activities. Curriculum offerings are adapted to the student. Rules can be adjusted for the child; teachers
respect the academic and social characteristics students bring. Let me here provide an example of what
| mean by SEISA's respect for the child.
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During our initial class meeting | presented students with my tentative class outline. Several weeks later
one of the students came to me and said that she was happy to hear that the class would be influenced
by what she and her classmates wanted to learn. When | asked how she found her way to SEISA high
school she mentioned that early in her schooling she was very nervous and felt that traditional school
was not for her.
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She saw a recruitment announcement for SEISA - checked it out and enrolled in the high school - where
| met her as a first-year student. She lets me know how this school's academic and social atmosphere
encourages growth and makes her feel at ease and supports her future. The progressive environment of
SEISA formed with respect for the student, is | feel, the main reason why she feels this way. SEISA may
appear from the outside to be following a progressive philosophy of education. For example, student
choice for some activities, an indicator of a progressivism in education, has constrains from the national
curriculum that determines what needs to be taught.
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Rights vs Requirements

R vs BT

SEISA founder Mr. Miyazawa felt that children had a right to learn. They are not required to learn. Mr.
Miyazawa emphasized that SEISA teachers have patience to nurture the child along the long runway of
development. The SEISA experience leads to a student assured of themselves - not anchored to any job
or artifice. The right to an education is a perception that SEISA teachers embrace. Students through their
participation begin to feel their rights and engage fully in school activities. If they recognize their right
not to participate - that is also respected. Punishing behaviors by adults for student rules infractions are
not prioritized above student respect.

EREDERETHIEERIL. FECRBICIXENENNH D EEZ 2. FIXRITFNIETE SR
DIT TSV, BZKE EEOEEINFECDFHFEORVBRDEDY EFMESFELZE
TR EZzBRALR, EETORRE ERDPEDEFEENREDICT I LICDOBND . HE
EXRTHENIL BERDHEIZEMMBN TSR TH D ERLBESMI S ETEIDHE
FZERRU . FROEENCEAEMICSINT 5L 32785, SIURVERIZERHNIE ENEEET
N5 FHEDI—IERICHUTARADNE ZESA LI ERZEEET S ELVEBEIND
_&lEHYEREA,

SEISA Academy - 2e
SEISA 7T 3Z—-2e

Announced as a school for gifted and exceptional students(2e) Seisa Academy was another of Mr.
Miyazawa's efforts to provide as many learning environments as possible for students. The school as all
other Seisa schools is implicitly inspirational. SEISA Academy can be seen as a creative space for talent
development education. The "student first" model of education promotes innate learning. It also
warrants teacher patience. Outcomes for SEISA Academy students are discussed with teachers, students
and parents. Those outcomes are social and mediated by curriculum innovations and in line with
government requirements.
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Once it is recognized, as 2e proponents state, that there are some children who are both gifted and
exceptional we recognize that there are some children who can have possibly three or more
exceptionalities. You see where this can lead? Children come to school with multiple "exceptionalities."
The task of the school is to prepare teachers to nurture these exceptionalities. At SEISA the nurturing
begins with Mr. Miyazawa’s Kyosei concept applied to education.
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Kyosei - making friends, leaving no one out, understanding each another - the guiding mantra of SEISA
contains in its meaning the universality of educational practice at SEISA Academy and other SEISA
affiliates. Before we go to far along understand that kyosei and the progressive educational philosophy
does not embrace student anarchy and unstructured learning environments. Entering students embrace
their SEISA experience primarily through teacher and administrator recognition of their right to be a
learner. The camaraderie of teachers between and among one another to build student personality,
intellectual and academic in a learning enhanced environment is fundamental to Kyosei philosophy.
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Current Academy students have diverse personalities, as one might expect. Students selected the
Academy alongside their parents. The learning process for each is different. The Academy structure was
my first experience with multi-age students in the same "class." All these students had itinerant school
attendance patterns prior to enrolling in the Academy. The Academy administrator gracefully integrated
students into a coherent educational experience that is still unfolding. Being introduced to this micro-
level of Japanese education altered my thinking about education and provided understanding of the
philosophy supporting Seisa group educational practices.
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There is Japanese educational attendance phenomena know as school refusal. | read and discussed the
school refusal concept - i.e., unwillingness to leave home to attend school, in research literature and with
colleagues. In many places not attending school is considered truancy. Absenteeism in the USA is frowned
upon. Not attending school can lead to various punishments for the child and student. In Japan and
specifically in the Academy school refusal is not punished.
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Over the course of 7 months of Academy operation formerly school refusal students school attendance
patterns became more predicative. Why? | believe that it was the teacher and staff's recognition of the
student rights. The right to enjoy education. And concurrently the right to refuse education was
paramount in the emerging daily attendance. This right also includes recognition that in enjoying
education you will be educated - and come to schools.
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Academy students are learning Python, painting, English and Japanese. The cross-age classes are
beneficial when one of the more socially mature students works with one not so mature. Personality
clashes have occurred among students. Gradually the students are exhibiting behaviors aligned with
Kyosei. consequently, their learning is progressing. Are Academy students gifted?
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Gifted Education / Social Education
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Renzulli (2005) appraised quantitative metrics as lacking in determining student giftedness. He developed
a Schoolwide Enrichment Model to broaden quantified based selection criteria for gifted students.
Implicit in this model is the idea of equality of all students - "the goal is not to certify some students as
gifted and others as non gifted but rather to provide every student with the opportunities... to achieve ...
maximum potential.... (pg.82).
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The Academy operates on a similar idea of cognitive equality. Student selection occurred after interviews
with parent and child. Parents explained how prior schools’ experiences for their child were inadequate.
Parents presented medical information that identified salient physical or social characteristics of the child
that influenced their desire to attend the Academy. These reports and interviews led to the initial
population of Seisa Academy students. Academy students have demonstrated traits that are commonly
associated with "gifted” among those being exceptional, analytical ability, high levels of creativity
advanced problem-solving skills and ability to think of divergent ideas and solutions.
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Problem Based Learning is a significant element found in many gifted programs. At the Academy students
have in the seven months opened a coffee shop and created a audio-visual and spoken (English) language
presentation for SEISA's annual SAAB program. While the goal of PBL is found in many gifted programs
successfully reaching that objective requires teacher understanding of student capabilities for working
together. Academy students challenged this cooperative inference inherent in PBL theory.
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Academy student history was not one where they learned over the years commonly accepted behaviors
of student in class cooperation. Again, most had the school refusal experience. Students were quite
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willing to share individual efforts, usually a computer simulation. However, working with a team was
outside their historical school experience. Achieving PBL objectives was the result of intense efforts by
teachers and staff in addressing their social behavior. To reach the quantifiable achievements of the
Academy students and teachers negotiated social behaviors alongside academics. After seven months
many of the social distractions dissipated. Enlightened behaviors on the part of teachers and staff led
to students becoming comfortable in the daily Academy teaching and learning routine.
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This essay is intended to inform readers interested in SEISA Academy. | wanted to share with readers
how Mr. Miyazawa's vision of Kyosei applied to teaching and learning leads to an educational
environment for a specific group of students who now choose to call the Academy their school.
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Future essays will focus on Gifted and 2e Education in Japan and internationally. Another essay topic will
cover the Foundation for Global Children (FGC) - Mr. Miyazawa's creation for educating international
students.
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